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Excellence and Distinctiveness

The Diocese of St Albans Self-Evaluation Toolkit for Anglican Church Schools 

A Commitment to High Quality Education in Church of England Schools

Name of school 

Type of school (Infant, Primary, Middle, Secondary etc)

Status (VA, VC or Foundation) 

Diocese

LEA  

School’s unique reference number

September 2005

Introduction
Is the Church school a reflective organisation?

The Toolkit provides a process for evaluating the extent to which Church of England schools are “distinctively and recognisably Christian institutions1.”  

This self-evaluation Toolkit has a structure and emphasis that reflect current educational practice in schools and developments in school self-evaluation (SSE). In particular, it is designed to be used in relation to the National Society’s framework for the Statutory Inspection of Anglican Schools (SIAS) under Section 48 of the Education Act 2005 and to provide an evidence base for evaluative comments relating to the school’s distinctive Christian character in the Self Evaluation Form (SEF). The St Albans Diocesan Board of Education, working in partnership with the Diocese of Winchester, has also drawn on National Society guidance2.

The purpose of the Toolkit

The principal objective of the Toolkit is to evaluate the distinctiveness and effectiveness of the school as a Church school. It is important that this Toolkit is seen to support the evaluation of effectiveness. It is not conceived simply as an audit of provision. Throughout the Toolkit there is a strong emphasis on evaluating the impact of the school’s work on learners and other members of the school community, the outcomes of what the school provides.

The Toolkit is intended to fulfil three practical purposes:

· To provide schools with a means of collecting and recording evidence relating to four key questions (see next page).  Schools may decide to use the Toolkit to evaluate all the aspects it covers or, in the initial stages of self-evaluation, to focus on one or two of the key questions.

· To support schools in their overall school improvement strategy and planning. The document may also be adapted or modified for use by schools in the light of existing local self-evaluation materials. 

· To provide essential information to SIAS/Section 48 inspectors. Inspectors will expect to see and discuss the findings recorded in the Toolkit, alongside judgments in the SEF, as part of the statutory inspection process.

Using the Toolkit

The Structure

The Toolkit addresses the four key questions which are at the centre of the distinctive Christian character of the school and which form the focus for SIAS:

· How well does the school, through its distinctive Christian character, meet the needs of all learners?
· How effective is the worshipping experience provided by the school?

· How effective is the religious education?*

· How effective are the leadership and management of the school as a Church school?
[*Whilst the quality of religious education is inspected by statute in voluntary aided schools it is expected that the broader impact of religious education on the character of any Church of England school will be a focus of self-evaluation.]

These Key Questions are each supported by a set of supplementary numbered questions in common with the SIAS framework. In the Toolkit these questions are extended by further detailed questions and designed to stimulate reflective evaluation and thinking in the school.

Evaluation and Reference to Evidence 

Schools should record cumulative evidence upon which they base their evaluation for each question.  This can be in note form and should make reference to the sources of evidence wherever possible.  Here is an example:

 ‘How effective is the worshipping experience provided by the school?’ Section 2 question a: 

‘HT and staff note that consistently pupils enter and leave CW quietly and reverently – most join with the prayers and songs – a general readiness to answer questions and offer views when given the opportunity  - most appear to use times of reflection sensibly (some younger pupils sometimes find this difficult).   Observation by visiting governors and parents support these judgments (‘very reverent atmosphere, lively response, seem to enjoy the assemblies’) – see govs’ notes of visit and letter from diocesan officer (15/09/05). Discussion with pupils supports this: pupils spoke of particular acts of worship they enjoyed, could remember them, were able to explain what made this part of the day important and different; a few negative comments on some acts of worship on a particular day led by a visitor  (‘difficult to understand’, ‘boring and long’) – see notes on discussion with pupils 22/10/2005. Good overall.’

Using the Grades

The grades match those used in Section 5 Inspection:

	1
	Outstanding

	2
	Good 

	3
	Satisfactory 

	4
	Inadequate


At the end of each Key Question an overall judgment is required. The findings should be guided by the ratings given in the Appendix (Self-Evaluation – Grade Descriptors).  Each contribution needs to be weighed according to its importance; the overall judgment should not be arrived at by a simple aggregation of ratings. The sets of questions are likely to create a rich source of underpinning evidence, which help the school to arrive at these four key judgments.

Summarising the Self-Evaluation Findings in the SEF

It is an important underlying principal of the Toolkit for Self-Evaluation that SSE in a Church of England school is holistic. Thus, the summary findings from the Church school self-evaluation are sign-posted to the SEF (‘Link with SEF’). Both the National Society and Ofsted see this as an important contribution to an understanding of the context and values that influence the life and learning in the school prior to Section 5 and Section 48 inspection. 

The signposts indicate where summary judgments for each Key Question should be recorded in the SEF.  It is intended that what is written in the SEF should be a brief evaluation which reflects the grade given for each Key Question rather than lengthy description which repeats the evidence collected in the Toolkit.  Again the Grade Descriptors in the Appendix X provide guidance over this, although should not be used verbatim.  Schools may, however, decide that certain self-evaluation findings sit more appropriately in other sections of the SEF. There is no hard and fast rule about this. The signposts are simply provided as a guide. 
Included in section 1d of the Ofsted SEF should be the Church school’s self-evaluation “headline” providing one over-arching judgment that meets the question ‘How distinctive and effective is the school as a Church of England school?’   This will be a succinct statement that summarises the overall self-evaluation judgment on the Church school based upon the four Key Questions.
Sources of Evidence

Church schools should satisfy themselves that self-evaluation findings are based on secure evidence. Evidence on which the school’s self-evaluative judgments are based may be drawn from a number of sources. These will broadly include

· feedback from learners, staff, parents, governors and others

· evaluation of collective worship and learning activities

· evaluation of learners’ work and achievement

· evaluation of statistical data and school performance information
Specific Strategies for Evaluation

· Listening to learners  Reflection on the views and experiences of the recipients of a Church of England school education will be the most effective way of judging the distinctiveness and effectiveness of the school. This may be through informal discussion or focus group discussion relating to some specific aspect of the school. Schools are encouraged to use the guidance found in Listening to Learners available from Estyn (Ofsted in Wales) www.estyn.gov.uk/publications/Listening_to_Learners_July2004.pdf
· Discussion with staff, governors, clergy, parents and others to evaluate their views on the Christian distinctiveness of the school. On occasions use may be made of questionnaires and focus groups.

· Observing and evaluating RE lessons and acts of worship, using the SIAS grade descriptors in the Appendix. This will be part of the school’s ongoing monitoring procedures

· Evidence trails, picking up on examples of evidence from self-evaluation findings to diagnose what action; policy or habit gave rise to them.

Some Ground Rules for Self-Evaluation:

· take all relevant evidence into account when evaluating outcomes

· ensure that evidence is sufficient before arriving at a conclusive judgment

· probe deeper where there is concern or uncertainty about evidence

· check strategies and policies against evidence of the impact on learners
Recording Main Findings

A format for summarising the main findings is found on page 33. This format may be used to draw together the overall or partial outcomes of the Toolkit self-evaluation process. It gives an opportunity to identify areas of strength and identify areas for development which can link with overall school improvement planning.

	How well does THE SCHOOL, through its distinctive christiAn chAracter, meet the needs of all Its learners?


	1A. Do all learners feel valued and special?
	Evidence


	Strengths



	
	
	

	To what extent:

· Is the uniqueness of each individual featured in the aims of the school and related to Christian values?

· Does the school celebrate diversity?

· Do all the pupils feel that they can make a contribution to the life of the school and their views are valued?

· To what extent do learners and parents/carers speak of the school as welcoming and secure?

· Does the school have a school council where pupils are able to express their views in an atmosphere of tolerance and understanding?

· Do the pupils have positive attitudes about their school and their learning?

· Does the school chaplain/parish clergy play a significant role in supporting individuals in the school community?

· How well does the school value achievement across all areas of the curriculum and school life?


	
	

	
	
	

	
	
	

	
	
	

	
	
	Areas of Development

	
	
	
	Grade:
	


	1B.  How well does the school’s Christian values impact on l  learners and enable them to flourish as individuals?
	Evidence
	Strengths



	To what extent: 

· Are the following Christian values evident in the school? 
Trust, Love, Respect, Tolerance, Responsibility, Transcendence, Faith, Commitment, Courage, Unity, Peace, Truth, Justice, Forgiveness, Reconciliation, Patience, Hope, Humility, Risk and Freedom

· Are the school’s policies on personal development/inclusion etc rooted in Christian values?
· Is the behaviour management policy underpinned by Christian principles?
· Are the pupils involved in the formation of the behaviour management policy?
· Do the staff manage behaviour positively and affirm individual achievements?
· Does the use of exclusion support the needs of the child and those of the school?
· Do pupils, staff and governors feel that a sense of fairness and justice permeates the school?

	
	

	
	
	Areas of Development



	 
	
	Grade:
	


	1C.  How well does the Christian ethos support the spiritual, moral, social and cultural development of all learners, whether they are Christian, of other faiths or of none?
	Evidence
	Strengths

	To what extent:

· Do the SMT, the staff; governors and clergy have a shared vision and understanding of what constitutes pupils’ SMSC development in a Church school? 

· Does the school ensure that there is appropriate CPD for all staff on SMSC?

· Do subject policies and schemes of work identify opportunities for learners to explore other cultures, beliefs and practices? Are these reflected in lessons observed and work sampled?

· Are learners given opportunities to appreciate and respond to the wonder and beauty of God’s creation, including the natural world and the arts?

· Are learners able to explain notions of right and wrong and discuss reasons for and consequences of behaviour (individually or in contexts such as circle time) based upon Christian teaching?

· Is the school effective in enabling its pupils to grow as citizens of a worldwide community, whether they are of the Christian faith or none?

· Do the learners show concern for the wider community through fund-raising and links with overseas schools?


	
	

	
	
	Areas of Development

	
	
	Grade:
	


	1D.  How are Christian values evident in the relationships between staff and learners, amongst learners and between staff?
	Evidence

	Strengths



	To what extent:

· Do teachers establish good working relationships that foster learning?

· Do learners and staff speak of disagreement and conflict between staff and pupils, amongst pupils and between staff?

· Do learners feel that they are listened to and that their views are taken seriously? Do they understand the school’s process for raising issues?

· Does the school foster an atmosphere of collaboration and mutual consideration?

· Does the school provide a structure based on Christian values that enable pupils and staff to flourish as individuals?

· Do the pupils and staff feel supported by the school’s Christian values during difficult times in their lives?

· Do the Christian values of the school enable the pupils and staff to support each other, including those from minority groups and other faiths?


	
	

	
	
	Areas of Development

	
	
	Grade:
	


	1E.  How well is the school environment used to encourage spiritual development?
	Evidence
	Strengths



	To what extent:

· Does the school proclaim its Christian status visually through displays and symbols in important areas such as the hall, entrance? How well can pupils and staff explain their significance?

· Is information relating to the local church, diocese and the worldwide church displayed in the school?

· Is the school building maintained in a good state of repair to ensure it is safe for pupils and staff?

· Is value placed on making the school environment a welcoming and inspirational place in which to work?

· Do displays throughout the school reflect the value placed on pupils and their learning?

· Does the whole school community care for the building and grounds well?

· Does the school provide an environment where individuals can grow spiritually?


	
	

	
	
	Areas of Development

	
	
	Grade:
	

	Link with SEF: 2b
	
	Overall Grade:
	


	how effective is the worshipping experience provided by the school?


	2A.  How important is worship in the life of the school and how is this demonstrated?
	Evidence
	Strengths

	To what extent:

· Is there a carefully planned programme for collective worship, which takes account of the school’s Trust Deed and Anglican heritage?

· Does school documentation (eg prospectus, mission statement, collective worship policy) indicate the centrality of worship in the life of the school?

· Is the daily act of worship distinct from ‘assembly’ and overtly Christian (eg through the use of symbols, themes, music, times of quiet)?

· Do the governors and leadership team evaluate the quality and impact of worship? Is this evaluation well planned and acted upon?

· Does the worship co-ordinator exercise his/her responsibilities?

· Is collective worship adequately funded and resourced (including staff training)?

· Does collective worship appear on the school improvement plan at regular intervals?


	
	

	
	
	Areas of Development

	
	
	Grade:
	


	2B.  How positive are the attitudes to Collective Worship?


	Evidence


	Strengths



	To what extent:

· Are the pupils positive about the acts of worship provided by the school?

· Do learners respond to worship (eg do they listen, willingly respond, join in singing, prayer and reflection, show reverence and enjoyment)?

· Do learners contribute to worship (eg readings, drama, prayers, music)?

· Do learners speak positively of their experiences of worship – how do they view different forms, do they enjoy and value worship, do they see its importance to them personally and the life of the school?

· Do adults participate in worship and do they speak positively about the experience? Do all staff attend? In what ways are they involved in planning and delivery?

· Do the learners and staff have opportunities to evaluate their worship?


	
	

	
	
	Areas of Development

	
	
	Grade:
	


	2C.  To what extent do learners and staff of all faiths derive inspiration, spiritual growth and affirmation from worship?
	Evidence
	Strengths



	To what extent:

· Is the quality of the acts of collective worship provided by the school effective?

· Do the acts of collective worship provide opportunities for pupils’ spiritual, moral, social and cultural development?

· Do adults and pupils speak of the personal value of worship?

· Can the pupils describe how the worship has met their needs at critical times in their lives?

· Does the worship offer opportunities for prayer, meditation and silent reflection?

· Is the worship underpinned by Christian values?

· Do the pupils from other faiths feel that their own faith and spiritual development has been recognised, affirmed and respected?

· Is good use made of the strengths of other curriculum areas to enhance and foster spiritual development during collective worship? 


	
	

	
	
	Areas of Development

	
	
	Grade:
	


	2D.  How well does Collective Worship develop learners’ understanding of Anglican faith and practice?
	Evidence


	Strengths

	To what extent:

· Are learners introduced to a variety of prayers, songs and Christian affirmations, some of which reflect the distinctive Anglican tradition?

· Are major festivals in the Church year celebrated by the school in special acts of worship, either in the church or school?

· Are the pupils given opportunities to learn key prayers, hymns and texts from the Anglican tradition?

· Does the worship in the school reflect the worship in the parish church?

· Are the pupils familiar with key Christian greetings, the Grace and the Lord’s Prayer?

· Do the parish clergy help the pupils gain an insight into the school’s Anglican heritage?


	
	

	
	
	

	
	
	Areas of Development

	
	
	Grade:
	

	Link with SEF: 4d
	
	OVERALL

GRADE
	


	3A.  How high are standards in Religious Education and how well do all learners achieve?  Why?
	Evidence

	Strengths



	To what extent:

· Are the standards of achievement and progress as high as in other subject areas?

· Are pupils developing a secure knowledge and understanding of the beliefs and practices of Christianity, the Anglican tradition and other major faiths represented in Great Britain?
· Are pupils acquiring a range of skills and attitudes, which enable them to explore religion and human experience?

· Are targets set for pupils and are pupils aware of how achievement in RE is measured?

· Is progress in knowledge and understanding evident in individual lessons, over fixed periods of time? How is this known?

· Are the tasks suited to pupil ability and how do different groups succeed?

· Do those who teach RE demonstrate and speak of confidence, enjoyment and commitment to the subject?

· Is pupils’ work of a high quality and does it reflect positive attitudes to the subject?

· Are pupils given the opportunity to discuss and ask challenging and thought-provoking questions?


	
	

	
	
	

	
	
	

	
	
	Areas of Development

	
	
	Grade:
	

	


HOW EFFECTIVE IS THE RELIGIOUS EDUCATION?
	3B.  How effective are learning and teaching in RE?


	Evidence
	Strengths



	Learning

To what extent:

· Are pupils on task and focused during lessons even when the work is demanding?
· Do the pupils have high expectations of their work in RE?
· Are pupils able to respond to the learning dimensions of their lesson with feeling and insight?
· Are the pupils making excellent progress in their knowledge, skills and understanding?
· Are the pupils aware of the assessment procedure used by the school?
· Are the pupils given opportunities to reflect on, review their work and discuss what they have learnt?
· Do the pupils complete their homework tasks consistently?
· Is the quality of pupil learning in RE effective?

	
	

	
	
	Areas of Development



	
	
	Grade:
	


3B. Continued

	Teaching

To what extent:

· Is the quality of teaching in RE effective?
· Do teachers have expert subject knowledge of Christianity and the other major faiths taught in the school?
· Does the planning reflect a breadth and balance across the two attainment targets?
· Do teachers stimulate and challenge pupils to achieve excellence?
· Is assessment rigorously and effectively used to raise standards and give pupils clear and purposeful guidance on improvement?
· Do teachers deploy a range of teaching strategies and activities?
· Are lessons differentiated to take account of pupils’ differing abilities?
· Is the classroom organised to enable pupils to encounter religious language, symbols and artefacts?

· Are pupils given opportunities for spiritual reflection?

· Are the pupils’ books well marked to enable pupils to make progress?
	Evidence


	Strengths



	
	
	Areas of Development



	
	
	Grade:
	


	3C.  To what extent do learners and staff of all faiths and of none demonstrate a positive attitude towards the subject?
	Evidence
	Strengths



	To what extent:

· Do pupils show an interest and have positive attitudes to learning RE?

· Are pupils on task, focused during lessons and enjoy their work even when the work is demanding?

· Do pupils contribute readily to discussions, listen to views of others and speak confidently about their own faith?

· Do pupils take pride in the work that they produce?

· Are the majority of older pupils enthusiastic about taking RE to examination level?

· Can pupils see the relevance of RE in the wider world and the world of work?

· Can pupils from faith communities contribute to lessons without fear of ridicule?

· Is there regular CPD for all staff?


	
	

	
	
	Areas of Development



	
	
	Grade:
	


	3D.  How well does Religious Education contribute to the spiritual, moral, social and cultural development of all learners?
	Evidence
	Strengths



	Spiritual Development

To what extent:

· Are pupils given the opportunity to explore values and beliefs and the way in which they impact on people’s lives?

· Are pupils given the opportunity to explore values and beliefs and the way in which they impact on people’s lives?

· Are pupils given the opportunity to understand human feelings and emotions?

· Is there time offered for stillness and reflection?

· Are the pupils encouraged to ask ‘why’, ‘how’, ‘where’, and ‘when’ as well as ‘what’?

· Do pupils have a growing understanding of their own and others’ beliefs?

· Do the pupils have a sense of empathy with others and respect for themselves?


	
	

	
	
	Areas of Development



	
	
	Grade:
	


3D.  Continued

	Moral Development

To what extent:

· Are learners encouraged to develop morally, considering religious codes of conduct and discussing moral issues within a Christian context?

· Are the codes and morals of different religious beliefs and cultures are recognised and respected?

· Are the following values encouraged during RE lessons?
Respecting others, truth, compassion, love, self- discipline, taking responsibility, keeping promises

Rejecting: deceit, cruelty, fanaticism, irresponsibility, dishonesty

· Do pupils learn to accommodate difference and the moral integrity of individuals?

· Are the pupils given the opportunity to make informed choices?

· Are pupils given the opportunity to think through the consequences of their own and others’ actions?

· Are pupils able to consider themselves as unique human beings?


	Evidence
	Strengths

	
	
	Areas of Development

	
	
	Grade
	


3D. Continued

	Social Development

To what extent:

· Are social skills promoted?

· Are pupils given the opportunities to study the ways in which other societies and religious groups function?

· Are pupils developing a set of values and principles, which inform their perspective on life, and patterns of behaviour?

· Are pupils able to reflect on their own contribution in society?

· Are there positive and effective links with the wider community and the world of work?


	Evidence
	Strengths

	
	
	Areas of Development



	
	
	Grade:
	


3D. Continued

	Cultural Development

To what extent:

· Do pupils have an ability to appreciate cultural and religious diversity?

· Do the pupils have an understanding of the influences that have affected their own cultural heritage?

· Are the pupils able to recognise their own religious and cultural assumptions and values?

· Are pupils willing to participate in religious and cultural experiences?


	Evidence
	Strengths

	
	
	Areas of Development

	
	
	Grade:
	


	3E. Does RE promote the distinctive Christian character of the school together with an understanding of other faiths?
	Evidence
	Strengths

	To what extent:

· Does the teaching of RE comply with the Local Agreed Syllabus in VC schools or Governors’/Diocesan Syllabus in VA schools, and equivalent foundation schools?

· Does Christianity predominate (in VC schools as much as the Agreed Syllabus allows)?

· Does the balance of the RE syllabus reflect religions other than Christianity, particularly those which are significantly represented in the school?

· Are teachers helped to gain a good knowledge of the religions they teach? Is this demonstrated in lessons?

· Do learners listen to each other and respect those who express beliefs and ideas different from their own?

· Are Christian values evident in RE?

· Is the local diocese, church, parish and Anglican heritage used to support RE?

· Are local faith communities and places of worship used to enhance the RE?

· In VC schools, do parents/carers opt for denominational RE where this is different from the Agreed Syllabus?


	
	

	
	
	Areas of Development

	
	
	

	
	
	Grade:
	


	3F.  How important is RE in the life of the school and how is this demonstrated?
	Evidence
	Strengths

	To what extent:

· Do the governors/senior management and staff have a shared vision of the status and role of RE in a Church of England school?
· Does the prospectus promote importance of RE in a Church school and describe the syllabus?
· Is sufficient time allocated to RE? (5% of curriculum time is recommended.)
· How well is RE resourced (staffing, timetabling, accommodation, equipment and budget)?
· Is the RE subject leader well qualified, enthusiastic, up to date with professional development and appropriately remunerated?
· Is the monitoring of RE throughout the school effective and systematic also through a link governor? Are outcomes reflected in the SIP?
· Is RE enhanced through an interesting programme of visits and visitors?
· In secondary schools are examination courses in the subject offered at KS4 and the sixth form? How many choose to study it? What is the reason for this?
· How effective is the school’s provision for Religious Education?
· Do the clergy play an active role in planning and supporting RE?
· Does the link governor/parish priest monitor the quality of RE provision?
	
	

	
	
	Areas of Development

	
	
	Grade:
	

	 Link with SEF: 5a/5b
	
	OVERALL

GRADE:
	


HOW EFFECTIVE ARE THE LEADERSHIP AND MANAGEMENT OF THE SCHOOL, AS A CHURCH SCHOOL?

	4A.  How well do the headteacher and foundation governors promote a distinctive Christian vision for the school?

To what extent:

· Does the school promote its Christian foundation through its mission/vision/values statement, its aims, and policies? Is the school’s ethos statement in the Instrument of Government consistent with diocesan guidelines?
· Are the admission criteria consistent with the school’s mission statement?
· Is the Christian foundation of the school made clear through its public documentation (eg prospectus, headed paper, signage) and through the school environment (eg quiet areas, symbols and display)?
· Does the headteacher articulate a personal vision for the school, which appropriately reflects its Christian foundation?
· Are mechanisms used by the headteacher and governors to communicate the distinctive nature of the school (eg to new governors, parents, staff)? How active are foundation governors in supporting the Christian status of the school?

	Evidence
	Strengths



	
	
	Areas of Development

	
	
	Grade:


	4A. Continued

· Has the work of ‘chaplaincy’ been promoted (eg through the appointment of a school chaplain, establishing links with deanery youth/children’s worker)?
· Does the Christian foundation impact on the process of staff appointments (eg documentation, explanations, expectations, prayer)?
· Does prayer permeate the life of the school (eg before lunch, end of day, staff meetings, governors’ meetings)? 
· How effectively is the school using the self-evaluation as a continuing process, which constantly seeks to raise standards and enhance the school’s distinctive Christian character?
· Is the management style one in which everyone feels valued and supported?

	Evidence


	Strengths



	
	
	Areas of Development



	
	
	Grade:
	


	4B.  How effectively do the headteacher, senior management and governors encourage, monitor and challenge the school community to realise its Christian vision?
	Evidence


	Strengths



	To what extent:

· Are all members of the school community aware of the Christian aims and ethos of the school and what it means in practice to belong to a church school?
· Are opportunities created for all staff and governors to explore the nature of a church school (eg training, non-pupil days)?
· Does the School Improvement Plan promote the development of the Christian foundation?
· Do senior staff and governors promote the RE and Collective Worship of the school (eg resourcing, ensuring that staff can attend worship, responding to inspection findings and diocesan advice)?
· Does the work of the governing body reflect the Christian ethos of the school (eg regular reports on aspects pertaining to the foundation)?
· Does prayer and worship permeate the life of the school through the example of the governing body and senior management team?
· Is the monitoring and evaluation of Collective Worship within the school effective?
· Is the school’s monitoring and evaluation of RE effective?

	
	

	
	
	

	
	
	Grade:


	4C. How valued do staff feel and how involved in putting the vision into practice?
	Evidence
	Strengths

	To what extent:

· Is the headteacher supported in his/her role as spiritual leader (eg by the diocese, governors and clergy)?

· Do new staff speak of effective induction which enables them to understand both the distinctiveness and exclusivity of a church school?

· Are opportunities provided for staff to attend their own spiritual development (eg a retreat, staff communion, performance management, time for reflection and prayer during non-pupil days)? Do they speak positively of these?

· Do the adults in the school provide helpful Christian role models for learners in their behaviour and relationships?


	
	

	
	
	Areas of Development



	
	
	Grade:
	


	4D. To what extent are all stakeholders, including learners and their parents/carers, involved in evaluating the school’s progress?
	Evidence
	Strengths

	To what extent:

· Are the relationships between the school and the diocese maintained (eg through INSET, cathedral days/service) and to what extent do diocesan advisers support the school’s self-evaluation?

· Are foundation governors involved in the school’s self-evaluation process, particularly in those aspects relating to its distinctive Christian character?

· Are the views of learners and parents/carers sought and acted upon over aspects relating to the school’s distinctive Christian character (eg through questionnaires)?

· Are the views of other stakeholders, such as trustees and/or sponsors, the parish, the LEA/CSA sought and acted upon over aspects relating to the school’s distinctive character.

· Do parents and members of the local community speak well of the school, as a Church school, which promotes its Christian foundation?

· Does the school make use of the services provided by the National Society and other Christian educational agencies?

· Does the school gather the views of the learners, parents, carers and other stakeholders?
· Are the collated findings shared with pupils, parents, carers and other stakeholders?
	
	

	
	
	Areas of Development

	
	
	

	
	
	Grade:
	


	4D. Continued

What do parents and other stakeholders say about the school?

 
	Evidence
	Strengths

	
	
	Areas of Development

	
	
	Grade:
	


	4E.  How effective is the partnership between the school, the church and the local community, including the parents?
	Evidence
	Strengths

	To what extent:

· Is the contribution of the clergy and church members to school life effective? Is the parish aware of the school’s aims?

· How active is the relationship between the headteacher and the PCC?

· Do the school and the church give practical and prayerful support to each other particularly over significant events (eg appointments, inspection, celebrations, church services, Education Sunday, fund-raising)?

· To what extent does the school communicate its successes and concerns to the parish (eg displays of pupil’s work, reports to PCC)?

· To what extent are there links with other denominations and faith groups within the community?

· How active is the support of parents/carers for religious events (eg collective worship, Eucharist, celebrations in church)?

· How productive are the relationships between the school and its partner/feeder schools/colleges?


	
	

	
	
	Areas of Development

	
	
	Grade:
	

	Link with SEF: 6a
	
	OVERALL

GRADE:
	


Recording Form

This form is to be returned, in electronic form, to the St. Albans Diocesan Board of Education and the SIAS inspector.

Name of School:

Date of inspection:

Type of Church school: (VA/VC/Foundation) 

Number of pupils:

Phase of education: (Infants, Primary, Middle, Secondary)
Evidence, examples, strengths and areas of development    Rating 1-4
	How well does the school, through its distinctive Christian character, meet the needs of all learners?


	

	What is the impact of collective worship on the school community?

	

	How effective is the religious education?


	

	How effective are the leadership and management of the school, as a church school?


	

	The school meets the statutory requirement for collective acts of worship.


	Yes / No

	The school meets the statutory requirement for religious education. *


	Yes / No


Appendix 

Self-Evaluation – Grade Descriptors

How well does the school, through its distinctive Christian character, meet the needs of all its learners?
1.
Outstanding

The school makes excellent provision to meet the needs of all its learners. The mission statement refers to the church school status and that the life of the school is underpinned by Christian principles. This is reflected in the observed relationships between individuals within the school and that the mission statement is reflected across the whole life of the school. Learners from all groups feel valued and special, including those from a minority ethnic or faith background, those who have special educational needs and those who are experiencing difficulties or causing problems for others. Learners of all types flourish and fulfil their potential, whatever their gifts or talents; their academic achievement is high in relation to prior attainment and social background. Whatever their religious faith, their spiritual, moral, social and cultural development is excellent. 

2.
Good

The school makes good provision to meet the needs of all its learners, including those from minority ethnic or faith backgrounds, those who have special educational needs and those who are experiencing difficulties or causing problems for others. The mission statement refers to the school’s church school status and the importance of Christian principles in the life of the school. This is reflected in many of the observed relationships between individuals within the school. The mission statement can be seen in action in the school. Learners from all groups feel valued and special. The great majority from all groups do well and fulfil their potential, whatever their gifts or talents might be; their academic achievement is good or better in relation to their prior attainment and social background. Whatever their religious faith, their spiritual, moral, social and cultural development is good. 

3.
Satisfactory
The school makes satisfactory provision to meet the needs of all its learners, including those from minority ethnic or faith backgrounds, those who have special educational needs and those who are experiencing difficulties or causing problems for others. No group is disadvantaged. The mission statement refers to the church school status and the school’s Christian values, which are reflected in some of the policies and observed relationships between individuals within the school. Most learners feel that the school values them as individuals. The majority do well and are given the opportunity to fulfil their potential, whatever their gifts or talents might be; their academic achievement is at least satisfactory in relation to their prior attainment and social background. Whatever their religious faith, their spiritual, moral, social and cultural development is at least satisfactory.

4.
Inadequate
The mission statement makes little or no reference to the school’s church school status or the school’s Christian values. The mission statement is not seen in action throughout the school. Poor relationships within the school community (for example amongst staff or between staff and learners) undermine its Christian witness. The school is currently failing to meet the needs of all its learners. Whilst provision for the majority may be satisfactory, the school is not making adequate provision for the full range of the learners’ needs, for example those of minority ethnic or faith groups or religions, those with special educational needs, those who are experiencing difficulties or those causing problems for others. One or more of these groups is significantly disadvantaged. Some groups or individuals do not feel that the school values them as individuals. Academic achievement for a significant minority is unsatisfactory in relation to prior attainment and social background. Spiritual, moral, social and cultural development is unsatisfactory for some groups. 

What is the impact of Collective Worship on the school community?
1.
Outstanding
Worship occupies a place of vital importance in the life of the school and is a key element in its Christian witness. Acts of worship are exceptionally well planned, imaginative and inspiring. They involve high levels of participation by individuals and groups of learners and evoke an extremely positive response from those attending, staff and parents as well as learners. Worship is consistently and recognisably Christian and honours the Anglican tradition, making excellent use of the resources of the Church, where available, especially the contribution of its staff. At the same time the school is highly sensitive to the beliefs and traditions of those of other faiths and of none and takes care to ensure that acts of worship provide for their spiritual and moral development as well as that of Christian believers. 
2.
Good 
Worship occupies an important place in the life of the school and is a key element in its Christian witness. Acts of worship are consistently well planned, imaginative and inspiring. They involve regular participation by individuals and groups of learners and evoke a very positive response from those attending, staff and parents as well as learners. Worship is consistently and recognisably Christian and honours the Anglican tradition, making good use of its links with the local Church, where possible, especially through the contribution of its staff. At the same time the school is sensitive to the beliefs and traditions of those of other faiths and of none and takes care to ensure that acts of worship provide for their spiritual and moral development as well as that of Christian believers. 

3.
Satisfactory
Worship occupies a secure place in the life of the school and acts of worship are consistently at least sound in quality. They involve regular participation by individuals and groups of learners and evoke a positive response from those attending, staff and parents as well as learners. Worship is consistently and recognisably Christian and draws on the school’s links with the local Church, where possible, especially through the contribution of its staff. At the same time the school is sensitive to the beliefs and traditions of those of other faiths and of none and makes some provision for these in planning its acts of worship.

4.
Inadequate
The school devotes insufficient attention to worship, which as a result is not seen as an important part of the life of the community. Acts of worship are sometimes perfunctory and uninspiring. There are few opportunities for learners to participate meaningfully and their attitudes to worship are at best neutral and frequently apathetic. Where links could be made with the local Church, they are unproductive; acts of worship do not convey a consistent, clear Christian message. Little account is taken of the needs of those of other faiths and acts of worship make no significant contribution to the learners’ spiritual development. 
How effective is Religious Education?
1.
Outstanding
Religious Education is recognised by all the key stakeholders (governors, senior and middle management, teachers of other subjects, learners and their parents) as being of crucial importance in an Anglican school and the subject’s status in the school reflects this. Achievement in relation to the learners’ background and prior attainment is amongst the highest in the school. The quality of both learning and teaching is exceptionally high and the subject makes a major contribution to spiritual and moral development. Whatever their own faith background, learners enjoy the subject and readily acknowledge its relevance to their own lives. Schemes of work are of very high quality and fully comply with the relevant syllabus, reflecting the school’s Anglican foundation at the same time as giving due weight to other faiths.
2.
Good
Religious Education is recognised by governors, senior management and other staff as being of particular importance in an Anglican school and the subject’s status in the school reflects this. Achievement in relation to the learners’ background and prior attainment is good and standards of attainment are at least comparable with those in the core subjects. The quality of both learning and teaching is good and the subject makes a significant contribution to the learners’ spiritual and moral development. Whatever their own faith background, learners enjoy the subject and acknowledge its relevance to their own lives. Schemes of work fully comply with the relevant syllabus, reflecting the school’s Anglican foundation at the same time as giving due weight to other faiths.
3.
Satisfactory
The governors and senior management recognise the importance of religious education and ensure the provision of appropriate staffing, curriculum time and learning resources. Standards of attainment are comparable with those of other subjects and achievement is at least satisfactory in terms of the learners’ background and prior attainment. The quality of both learning and teaching is at least satisfactory and the subject contributes to the learners’ spiritual and moral development. Learners from all faith backgrounds show positive attitudes to the subject.  Schemes of work comply with the relevant syllabus.
4.
Inadequate
The school does not sufficiently recognise the importance of religious education nor allocate adequate resources. Provision is deficient in one or more key areas, such as subject leadership, staffing, curriculum time or learning resources. Standards of attainment and learners’ achievement compare unfavourably with those in other subjects. The quality of learning and/or teaching is not consistently satisfactory and the subject makes only a limited contribution to spiritual and moral development. Some learners demonstrate negative attitudes to the subject and see little relevance in it to their own lives. The school does not meet the requirements of the relevant syllabus.

How effective are the leadership and management of the school as a church school?
1.
Outstanding
The headteacher and governors provide exceptionally effective leadership and work in very close partnership. The school’s Christian purpose is very well thought-out, clearly communicated to parents, supported by all members of the school staff and evident in practice in all aspects of school life. There are well-established and highly effective systems for monitoring, evaluating and developing relevant areas, including collective worship. Learners and their parents speak appreciatively of the school’s Christian ethos, the commitment of the staff to all individuals and the high quality of education provided. The school enjoys a very close and productive relationship with the local church community (where this is possible).
2.
Good
The quality of leadership contributes significantly to the success of the school. Its Christian purpose is clearly expressed, for example, in its mission statement, prospectus and written policies and evident in communications with parents. Governors are involved with the headteacher and staff in monitoring, evaluating and developing the Christian dimension of the school’s life. There are strong and fruitful links with the local church community (where this is possible). Teaching and non-teaching staff feel involved and appreciated and relationships between all members of the school community are good. Parents feel that the school has a special quality that enables learners of all background to flourish as individuals.
3.
Satisfactory
The headteacher and the governors provide effective leadership of the school overall and there are satisfactory systems for planning, monitoring and evaluating school improvement. Governors are aware of the school’s Christian foundation and purpose, which are expressed in the school’s aims and prospectus and referred to in its policies and plans. The achievement and personal development of most learners is at least satisfactory and sometimes good. The school has links with the local parish church (where this is possible), for example, through the involvement of the clergy in acts of worship. Parents are satisfied that the school provides a caring environment, inspired by Christian principles, which enables individuals of all backgrounds to develop their potential. 
4.
Inadequate
Whilst the headteacher and governors may provide satisfactory leadership and management overall, there is little evidence that they devote sufficient attention to the distinctive Christian nature of the school as an Anglican foundation. For example, the governing body has not in recent years considered what constitutes a Christian ethos or what the implications of this might be in the context of its intake. Although the school prospectus may contain references to Christian values, the school improvement plan makes little attempt to tease out how these might be applied in practice. Links with the church community (where this is possible) are tenuous or unproductive. Learners and staff are unclear about the school’s Christian purpose. Few parents are aware that the school is in any way distinctive as a Church school. 

Standards in Religious Education

How high are standards in RE and how well do learners achieve? Why?

Consider the following groups of pupils:

Different year groups


Different sets

Pupils with SEN


Different gender

High attainment pupils

EAL pupils

Ethnic minority pupils


Those from travelling communities

Please indicate pupil numbers,
	Year Group


	Key Stage


	High Attainers
	Middle Attainers
	Low Attainers

	Foundation
	Foundation
	
	
	

	
	
	
	
	

	1
	Key Stage 1
	
	
	

	2
	
	
	
	

	3
	
	
	
	

	4
	Key Stage 2
	
	
	

	5
	
	
	
	

	6
	
	
	
	

	7
	Key Stage 3
	
	
	

	8
	
	
	
	

	9
	
	
	
	

	10
	Key Stage 4
	
	
	

	11
	
	
	
	

	12
	Key Stage 5
	
	
	

	13
	
	
	
	


What are learners’ achievement and standards in their work?

· The standards learners reach are indicated by their test and examination results (where appropriate), taking account of: any significant variations between groups of learners, subjects, courses and key stages; trends over time; comparisons with other schools; whether learners reach challenging targets

· The standards of learners’ current work in relation to their targets (noting any significant differences between current work and recent results)

· Learners’ progress relative to their starting points and capabilities, with any significant variations between groups of learners (making clear whether there are any groups that are underachieving and could be doing better)
Where relevant, how well do learners achieve in the sixth form?

On the basis of your evaluation, what are your key priorities for development?

Grade

Please enter X to indicate your judgment.

	Outstanding
	Good
	Satisfactory
	Inadequate

	Learners’ achievement and 

achievement in their work
	Overall


	
	
	
	

	
	Sixth Form

(as appropriate)
	
	
	
	


1 Lord Dearing, The Way ahead: Church of England schools in the new millennium, 2001





2 The National Society Self-Evaluation Toolkit for Anglican Schools.
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