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The purpose of the toolkit
The principal objective of the toolkit is to support schools in their evaluation of the distinctiveness and effectiveness of the school as a Church of England school.  The toolkit is not the self-evaluation itself.  Evaluation is a process of gathering evidence, weighing it up and coming to an informed view, taking account of the framework for the statutory inspection of Anglican schools (SIAS). The toolkit is intended to fulfil three practical purposes:
· provide schools with suggestions for collecting, recording and evaluating evidence relating to the four key questions in the SIAS framework for inspection
· through this evaluation, support schools in their overall school improvement strategies and planning

· through the school’s record of its self-evaluation processes and outcomes, provide essential information to SIAS/section 48 inspectors, as part of the school’s ongoing preparation for the statutory inspection process.
Using the toolkit

The toolkit is designed to encourage school staff and governors to reflect on the effect the school is having on the lives of their students.  It has been conceived as a starting point for gathering evidence, but not simply as an audit of provision.  It is designed to support the evaluation of both the school’s effectiveness and its distinctiveness through the school’s outcomes for its students. 
The toolkit is also designed to stimulate intelligent reflection on where the school stands in relation to the criteria used nationally to evaluate the distinctiveness and effectiveness of the school as a church school.  Throughout the toolkit, there is a strong emphasis on evaluating the impact of the school’s work on learners and other members of the school community.

The structure of the toolkit
The toolkit addresses the four key questions which are at the heart of the distinctive Christian character of the school and its effectiveness, and which form the focus for section 48 inspections of Anglican schools:

· How well does the school, through its distinctive Christian character, meet the needs of all learners?
· What is the impact of collective worship on the school community?
· How effective is the religious education? (where denominational RE is inspected ie in VA schools)
· How effective are the leadership and management of the school as a church school?
Schools may wish to use the toolkit to begin the evaluation all of these aspects or to focus on one or more of the key questions, individually or consecutively over a period of time.  The content of the toolkit may also be adapted or modified for use by schools in the light of existing local self-evaluation materials.
The self-evaluation process

Self-evaluation has a number of key elements:

· gathering evidence of the impact of the school’s provision
· gathering evidence of the impact of the school’s actions to bring about improvement

· reflecting on this evidence of impact  in relation to national benchmarks, where available
· identifying key areas of strength and where improvement is needed
· coming to a judgment about where the school currently stands
· recording the findings for internal use to support planning for further improvement, and more generally for use by those conducting inspections and reviews
Gathering evidence 

All schools should satisfy themselves that self-evaluation findings are based on secure evidence.  This evidence may be drawn from a number of sources.  These will broadly include:

· feedback from learners, staff, governors, parents and others, for example through surveys and discussions
· observations of collective worship and learning activities
· scrutiny of learners’ recorded work and achievement
· analysis of statistical data on the school’s performance and other information
Specific strategies for gathering evidence
· Listening to learners to hear their views of the school.  This may be through informal discussion or more formal focus group discussions relating to one or more specific aspects of the school.  Sometimes well constructed and pre-tested questionnaires can be helpful.  Reflection on the views and experiences of the recipients of a Church of England school education will be among the most effective ways of judging the distinctiveness and effectiveness of the school.  Those conducting such sessions may be well briefed members of the school staff but could equally be appropriately trained governors or external partners.
· Discussion with staff, governors, clergy, parents and others to gain an understanding of their views on the Christian distinctiveness and effectiveness of the school.  Sometimes questionnaires and focus groups are useful with larger groups, such as parents, using follow-up discussions to tease out more detail on specific issues identified by the responses.

· Observing learning in RE lessons and acts of worship, usually as part of the school’s ongoing monitoring and evaluation procedures.  This is best undertaken by those who have been trained in lesson observation and is best accompanied by constructive feedback to the teacher or leader.  This type of evidence should not be confused with classroom visits by governors, for example, to gain an understanding of the life of the school.
· Scrutiny of students’ work in RE and other subjects to gain a view of the standards reached and progress made.  This is often most effective when undertaken by two people, for example a senior leader with a subject leader or teacher, a subject leader and a teacher, or two teachers from the same or a different year group or subject.
· Analysis of assessment data to gain a clear picture of students’ performance in RE and other subjects.  Critical here are the school’s records of students’ standards and progress in RE, whether measured by levels similar to those used in the National Curriculum, by examination results or other means.  The analysis of the progress made by different groups of students can often provide insights into the learning of boys and girls or students from different ethnic groups, or from different year groups.  Data provided externally, for example in RAISEonline or from the Fischer Family Trust, can provide insights into the differences in standards between subjects.
· Evidence trails can provide useful information of how particular outcomes came about.  For example, selecting a particularly positive outcome and tracking it back to diagnose what actions, policies or provision gave rise to that success can provide helpful insights.  Similar comparative trails back can be set up to diagnose what was not in place, and should have been, where outcomes were found to be not what was expected.
Reflection and evaluation
Self-evaluation is, of course, more than just an audit of the existence of particular features of a school.  Good self-evaluation demands considered reflection by the school’s senior leaders and others involved, and the identification of what has, and has not, been achieved.  This means assembling a range of evidence, focusing particularly on the impact of actions taken.  It also means finding significant time for discussion, so that the senior team can provide a coherent account of where the school stands in relation to the national picture, celebrate its successes and identify the main areas for improvement.  A record of the outcomes of these evaluation discussions would usually be made through the school’s Ofsted self-evaluation form (SEF) and a national or diocesan self-evaluation record, such as this toolkit. 
Strengths and areas for improvement

It is important that the features of the school identified as strengths are indeed strengths and that the areas where improvement is needed relate to areas where self-evaluation has shown need to improve, rather than run-of-the-mill processes that would happen routinely.  Otherwise, the process of self-evaluation has not been effective enough in identifying the school’s strong and weak areas.
Tempting though it is to do so, creating long lists of strengths that go into considerable detail of what the school has done is counterproductive in self-evaluation, as the list does not focus sufficiently on the overall impact on students and the school as a whole.  It is better to focus on one or more areas of the Ofsted or SIAS inspection frameworks and identify areas of strength that can be supported by the assembled evaluative evidence.
Similarly, identifying too many areas for development can constrain, rather than accelerate, development as initiatives are started over too wide a front.  It is better to identify two, three or a maximum of four key development areas for the coming year and focus on them, with a clear aim of making substantial and sustainable improvements that have a significant impact on students’ lives.
Coming to judgements 
Self-evaluation is generally most effective when it has clear links with any external evaluations that are carried out in the school.  In the case of section 48 inspections, the use of the same four-point scale of judgements in the school’s self-evaluation as is used in section 5 (Ofsted) inspections leads to greater consistency throughout the school.

Each contribution to the process of self-evaluation needs to be weighed according to its importance, and judgements should not be reached simply by aggregating grades or scores.  In this toolkit, a judgement for each key question is needed at the end of the each section.  The use of the toolkit provides opportunities to create a rich source of underpinning evidence, which will help the school to arrive at these four key judgements.  In addition, the toolkit asks for an overall judgement when considering the effectiveness and distinctiveness of the school as a whole.  Best-fit criteria for coming to judgements are included at the end of the toolkit. 
The grades used nationally in making these judgments are:
	1
	Outstanding

	2
	Good 

	3
	Satisfactory 

	4
	Inadequate


In the SIAS framework, each key question has a number of supplementary questions.  In this toolkit, significant areas of practice within these questions have been highlighted, and a simple ‘traffic-light’ system is used to focus the evaluation in these areas.  For each area, the toolkit asks schools to consider the extent to which practice in this area is embedded, as follows:
	Fully embedded within daily practice
	Partially embedded within daily practice, with potential for improvement
	Significant development required to embed in daily practice 


The assessment of each area of the framework under these three headings is designed to support school staff and governors in coming to judgements about each key question.  It is also an important underlying principle of school self-evaluation in a Church of England school, as in any other school, that self-evaluation is holistic and should provide insights into the distinctiveness and effectiveness of the school as a whole.
Summarising and recording self-evaluation findings
Self-evaluation is a process with three main outcomes

· a clear view of the school as a whole in relation to the framework used for evaluation
· a range of identified strengths to celebrate

· a small number of areas for development designed to bring about improvement
The main purpose of recording these, and the reasons for them, is to provide transparency in the leadership and management of the school, particularly with governors and parents, who do not have the day-to-day contact with the school enjoyed by staff and students.  External evaluators such as school improvement partners, section 5 and section 48 inspectors, diocesan staff and officers of the local authority (for maintained schools), also have a legitimate interest in a record of the school’s self-evaluation. 

It is better to be brief, pointing to supporting evidence, rather allow detail to get in the way of the clears messages the school will want to give.  Records of self-evaluation should also focus on the way the impact of changes has been assessed, evaluated and set alongside the school’s other successes and disappointments.  For example, raising standards in RE will always be a positive point, although if other subjects have seen greater improvement, further questions will need to be asked about the discrepancy.  

Some ground rules for self-evaluation
· Take all relevant evidence into account when evaluating outcomes.
· Ensure that evidence is sufficient before arriving at a conclusive judgement.
· Probe deeper where there is concern or uncertainty about evidence.
· Check strategies and policies against evidence of the impact on learners
Links with external evaluations

The diagram below shows the links between the various self-evaluation activities in schools and the current government programme of external evaluations.
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	1
	How well does the school, through its distinctive Christian character, meet the needs of all learners?


	1a
	How well do the school’s Christian values impact on learners and enable them to flourish as individuals?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	Students’ achievements and personal development are underpinned by the school’s stated Christian values and ethos.
	
	
	

	
	Students participate in and value the work of the school council, which has a substantial place in the day-to-day and strategic management of the school, initiating and contributing to improvements.
	
	
	

	
	Students show positive attitudes towards school and their work, behave well, form mutually supportive relationships with each other and grow in self-esteem, and parents confirm these in their contact with the school. 
	
	
	

	
	
	
	
	

	1a
	How well do the school’s Christian values impact on learners and enable them to flourish as individuals?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	1b
	How well does the Christian ethos support the spiritual, moral, social and cultural (SMSC) development of all learners (Christian, of other faiths or of no faith)?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	Students’ spiritual, moral and cultural development is supported well through schemes of work and policies that reflect and support the school’s stated Christian values, and generate an appreciation of wonder and beauty.
	
	
	

	
	Students develop a respect for and appreciation of different cultures, faiths and backgrounds which prepare students for life in a multi-cultural society.
	
	
	

	
	Students know the difference between right and wrong and use this understanding in their daily lives and their interactions with adults and other students.
	
	
	

	
	
	
	
	

	1b
	How well does the Christian ethos support the spiritual, moral, social and cultural (SMSC) development of all learners (Christian, of other faiths or of no faith)?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	1c
	How well does the Christian character prepare learners to become responsible citizens?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	The school’s relationships with students, staff and members of the wider community, through the actions of staff and governors, model the application of Christian values.
	
	
	

	
	Students readily take up the opportunities provided by the school to develop leadership skills and determine courses of action in the school and the wider community.
	
	
	

	
	Students develop an understanding of the needs of others, and take action to support others, in the local, national and global context
	
	
	

	
	
	
	
	

	1c
	How well does the Christian character prepare learners to become responsible citizens?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	1d
	How well do key Christian values motivate the relationships between all members of the school community?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	Interactions between students and between students and staff demonstrate mutual respect, tolerance, care, courtesy and consideration.
	
	
	

	
	Staff teams work well together, providing support and guidance for colleagues and working towards the best interests of students.
	
	
	

	
	Very harmonious relationships are evident amongst students, irrespective of background or level of learning, underpinned by a systematic range of supportive activities and responsibilities.
	
	
	

	
	
	
	
	

	1d
	How well do key Christian values motivate the relationships between all members of the school community?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	1e
	How well is the spiritual development of learners enhanced by the school environment?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	The school is a very welcoming place for students, staff, parents and visitors, with inspirational displays which demonstrate the value and respect held for students.
	
	
	

	
	The Christian status of the school is evident through symbols on permanent display in public areas of the school and where students meet for worship.
	
	
	

	
	The school environment is well respected and cared for by the students and others, evidenced by its cleanliness, lack of litter, graffiti or damage, and the good condition of displays.
	
	
	

	
	
	
	
	

	1e
	How well is the spiritual development of learners enhanced by the school environment?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	1
	How well does the school, through its distinctive Christian character, meet the needs of all learners?


	Provision / action taken:



	Evidence of the impact of provision / action taken:



	Main strengths:



	Key areas for development:




	1
	How well does the school, through its distinctive Christian character, meet the needs of all learners?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	2
	What is the impact of collective worship on the school community?


	2a
	How positive are the learners’ attitudes to collective worship?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	Students participate fully in collective worship and feedback shows they value it for the opportunities it provides for them to contribute and engage in prayer and reflection about issues that they find relevant. 
	
	
	

	
	Students listen responsively to worship leaders and each other, demonstrating a respect for and appreciation of the contributions and achievements of others.
	
	
	

	
	Students lead worship effectively and, in the context of their spiritual development, value the leadership opportunities that this brings.
	
	
	

	
	
	
	
	

	2a
	How positive are the learners’ attitudes to collective worship?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	2b
	To what extent to learners and staff of all faiths derive inspiration, spiritual growth and affirmation from worship?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	Worship is underpinned by Christian values and also demonstrates sensitivity towards the viewpoints of those of other faiths or no faith, ensuring that the spiritual growth of all students is supported.
	
	
	

	
	Opportunities for prayer and reflection allow those of other faiths and none to make use of the time to reflect, meditate and pray in a positive and personal way, and students recognise that all faiths receive the respect and affirmation they deserve.
	
	
	

	
	Worship has an impact on the development of beliefs, behaviours and attitudes of all students through a focus on issues relevant to them and on their spiritual growth.
	
	
	

	
	
	
	
	

	2b
	To what extent to learners and staff of all faiths derive inspiration, spiritual growth and affirmation from worship?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	2c
	How well does collective worship develop learners’ understanding of Anglican faith and practice?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	Planning for collective worship takes into account important dates in the church calendar, developing themes that extend beyond the main festivals and using some texts, prayers and hymns from the Anglican tradition. 
	
	
	

	
	Students participate in acts of worship (including the Eucharist in some schools), understand the significance of worship, making use of clergy to forge secure links with the traditions of the local parish, including regular use of the church.
	
	
	

	
	Meetings of staff and the governing body consider the way the school makes us of the church’s Anglican heritage within worship to support students’ spiritual development.
	
	
	

	
	
	
	
	

	2c
	How well does collective worship develop learners’ understanding of Anglican faith and practice?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	2d
	How effectively is the importance of worship demonstrated in the life of the school?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	The daily act of collective worship results from a clear regularly reviewed and well promoted policy which has a secure place within the school’s overall cycle of evaluation and planning.
	
	
	

	
	Parents, governors and students understand the importance of worship, and parents and governors demonstrate this through their attendance and involvement in acts of worship, including those that involve the local church or clergy.
	
	
	

	
	Schemes of work and students’ learning in a range of appropriate subjects demonstrate how themes for collective worship are relevant to students’ lives. 
	
	
	

	
	
	
	
	

	2d
	How effectively is the importance of worship demonstrated in the life of the school?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	2
	What is the impact of collective worship on the school community?


	Provision / action taken:



	Evidence of the impact of provision / action taken:



	Main strengths:



	Key areas for development:




	2
	What is the impact of collective worship on the school community?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	3
	How effective is the religious education?


	3a
	How high are standards and how well do all learners progress in RE?

	
	
	
	
	

	
	Highlighted area 
	
	
	

	
	Students demonstrate a secure knowledge and understanding of the concepts, beliefs and practices of Christianity, the Anglican tradition and other major faiths represented in the United Kingdom.
	
	
	

	
	Students have well developed skills that enable them to explore religion and human experience and ask challenging and thought-provoking questions about spiritual, ethical, moral, social and cultural issues.
	
	
	

	
	Analysis of assessment data shows that standards and progress in RE are at least as good as those in other subjects.
	
	
	

	
	
	
	
	

	3a
	How well do all learners progress in RE?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	3b
	How effective are learning and teaching in RE?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	Teaching and learning are differentiated to meet the individual needs of students and to ensure that all students make at least secure progress towards their agreed goals.
	
	
	

	
	Assessment is rigorously and effectively used to raise standards and give students clear and purposeful guidance on how to improve their work.
	
	
	

	
	Students engage enthusiastically in exciting activities that require the development of insight and feeling and bring about gains in knowledge, skills and understanding.
	
	
	

	
	
	
	
	

	3b
	How effective are learning and teaching in RE?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	3c
	To what extent do learners of all faiths and none demonstrate a positive attitude towards RE?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	Students contribute readily to discussions, listen to the views of others and speak confidently about their own faith.
	
	
	

	
	Students value the rich spiritual, cultural and social mix in the United Kingdom and have a growing understanding of others’ beliefs.
	
	
	

	
	Staff set an example for students by modelling behaviour which supports the development of the school’s distinctive character, and have sympathy with Christian values, if not actually practising Christians.
	
	
	

	
	
	
	
	

	3c
	To what extent do learners of all faiths and none demonstrate a positive attitude towards RE?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	3d
	How well does RE contribute to the spiritual and moral development of all learners?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	Students develop a set of spiritual and moral values and principles which influence their actions, patterns of behaviour and perspectives on life. 
	
	
	

	
	Students demonstrate through their actions and reflections that they think through the consequences of their own actions in relation to their impact on others.
	
	
	

	
	Within a Christian context, students explore values, beliefs and religious ideas and the way in which they impact on people’s lives.
	
	
	

	
	
	
	
	

	3d
	How well does RE contribute to the spiritual and moral development of all learners?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	3e
	To what extent does RE promote the distinctive Christian character of the school?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	The RE syllabus reflects the school’s Christian character and focuses on a variety of Christian denominations.
	
	
	

	
	The local diocese, church, parish and other local faith communities and places of worship are used to support RE within the school’s distinctive Christian character.
	
	
	

	
	While focusing on the Anglican tradition, the codes and morals of different religious beliefs and cultures, including truth, compassion, love, self-discipline, taking responsibility and keeping promises, are recognised and respected.
	
	
	

	
	
	
	
	

	3e
	To what extent does RE promote the distinctive Christian character of the school together with an understanding of other faiths?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	3f
	To what extent does RE promote community cohesion through an understanding and respect for diverse faith communities?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	The school ensures that teaching and learning of RE utilises LA and Diocesan supporting guidance in the context of the most recent local agreed syllabus or governors' policy 
	
	
	

	
	Students understand and appreciate diversity by exploring how practices and beliefs vary within traditions, change over time and are influenced by cultures through taking part in visits, speaker events, web-based investigations, dialogues or community projects that involve understanding differences and seeing similarities.
	
	
	

	
	Students evaluate their own and others' beliefs about why people belong to faith communities, what challenges and tensions might be caused by belonging to a faith and how religious beliefs relate to a secular world view.
	
	
	

	
	
	
	
	

	3f
	To what extent does RE promote community cohesion through an understanding and respect for diverse faith communities?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	3g
	How effectively is the importance of RE shown in the life of the school?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	Sufficient time (at least 5% of the curriculum) is allocated to RE, it is timetabled equitably, and it receives a fair share of the school’s resources. 
	
	
	

	
	Staff promote the importance of RE as a subject and in relation to the world of work, and undertake CPD to support their commitment to teaching in a church school.
	
	
	

	
	The governing body and senior staff have a clear, shared vision for the role of RE in the school and appoint high-quality staff to lead and teach the subject.
	
	
	

	
	
	
	
	

	3g
	How effectively is the importance of RE shown in the life of the school?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	3
	How effective is the religious education?

Whilst the quality of religious education is inspected by statute in voluntary aided schools and by funding agreement in Church of England designated academies it is expected that the broader impact of RE on the character of all church school will be evaluated in the school’s self evaluation and verified through SIAS. 


	Provision / action taken:



	Evidence of the impact of provision / action taken:



	Main strengths:



	Key areas for development:




	3
	How effective is the religious education?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	4
	How effective are the leadership and management of the school as a church school?


	4a
	How well has the school leadership (including the governors) engaged with distinctive Christian values in developing their vision for the school?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	The headteacher, other senior leaders and governors, and especially foundation governors, understand the distinctiveness of a church school and actively support development of the school’s Christian character.
	
	
	

	
	The school’s prospectus, policies, websites and other documentation promote the school as a church school and are underpinned by a mission statement or vision that is based on Christian values.
	
	
	

	
	By their actions with staff, students, parents and other stakeholders, senior staff and governors provide clear role models that embody the school’s Christian vision.
	
	
	

	
	
	
	
	

	4a
	How well has the school leadership (including the governors) engaged with distinctive Christian values in developing their vision for the school?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	4b
	How well is this vision understood by all stakeholders?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	The headteacher and other senior staff engage with staff, parents and students in discussion about the school as a church school and its development, empowering them to become participants in action to bring about improvement.
	
	
	

	
	The school has in place a full programme of evaluation of the school’s distinctiveness and effectiveness as a church school, with regular reports to staff and governors.
	
	
	

	
	The headteacher, senior staff and the governing body holds the school to account for its success or otherwise as a church school, taking account of all the elements of the SIAS framework for inspection. 
	
	
	

	
	
	
	
	

	4b
	How well is this vision understood by all stakeholders?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	4c
	How well do leaders and governors ensure that this vision is put into practice by all members of the school community?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	A rigorous programme of self-evaluation of the school’s distinctiveness and effectiveness as a church school is in place and involves all staff, governors, students, parents and other stakeholders.
	
	
	

	
	Students are fully involved in providing their views of the school through, for example, circle time, surveys, discussions and the school council, and the school values their views and takes appropriate action as a result.
	
	
	

	
	Relationships between the school and the diocese are strong and diocesan advisers support the school’s self-evaluation and its development as a church school.
	
	
	

	
	
	
	
	

	4c
	How well do leaders and governors ensure that this vision is put into practice by all members of the school community?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	4d
	How well are leaders and governors preparing for the future leadership of Church schools?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	Leaders and governors have a clear understanding of the needs of the school as a church school and plan accordingly, within the context of the development of church school education nationally.
	
	
	

	
	Take-up of opportunities for staff and governors to attend to their own professional and spiritual development is high and makes a valuable contribution to their professional lives.
	
	
	

	
	Through timely and well thought out succession planning, the school ensures that leadership and management at all levels is secure.
	
	
	

	
	
	
	
	

	
	How well are leaders and governors preparing for the future leadership of Church schools?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	4e
	How effective is the partnership between the school, the church and the wider community, including the parents?

	
	
	
	
	

	
	Highlighted area
	
	
	

	
	Parish clergy and other church members play an active and supportive role in the school and the links between the school and parish are reviewed regularly.
	
	
	

	
	Parents are fully involved in their children’s education, including matters relating to the school’s distinctiveness as a church school, and provide strong support for the school.
	
	
	

	
	The school’s relationships with its immediate community are based on Christian values, and the school makes us of and contributes to a wider community, perhaps through charitable work.
	
	
	

	
	
	
	
	

	4e
	How effective is the partnership between the school, the church and the wider community, including the parents?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


	4
	How effective are the leadership and management of the school as a church school?


	Provision / action taken:



	Evidence of the impact of provision / action taken:



	Main strengths:



	Key areas for development:




	4
	How effective are the leadership and management of the school as a church school?
	4
	3
	2
	1

	
	Summary judgement
	
	
	
	


Summary of self-evaluation judgements

1   How well does the school, through its distinctive character, meet the needs of all learners?
	How well do the school’s Christian values impact on all learners and enable them to flourish as individuals?
	

	How well does the Christian character support the spiritual, moral, social and cultural (SMSC) development of all learners (Christian, of other faiths, and of no faith)?
	

	How well does the Christian character prepare learners to become responsible citizens?
	

	How well do key Christian values motivate the relationships between all members of the school community?
	

	How well is the spiritual development of learners enhanced by the school environment?
	

	
	

	1   How well does the school, through its distinctive character, meet the needs of all learners? 
	


2   What is the impact of collective worship on the school community?

	How positive are learners’ attitudes to collective worship?
	

	To what extent do learners and staff derive inspiration, spiritual growth and affirmation from worship?
	

	How well does collective worship develop learners’ understanding of Anglican traditions and practice?
	

	How effectively is the importance of worship demonstrated in the life of the school?
	

	
	

	2   What is the impact of collective worship on the school community?
	


3   How effective is the religious education provided by the school?

	How well do all learners progress in RE?
	

	How effective are learning and teaching in RE?
	

	To what extent do learners of all faiths and of none demonstrate a positive attitude towards RE?
	

	How well does RE contribute to the spiritual and moral development of all learners?
	

	To what extent does RE promote the distinctive Christian character of the school? 
	

	To what extent does RE promote community cohesion through an understanding and respect for diverse faith communities?
	

	How effectively is the importance of RE shown in the life of the school?
	

	
	

	3   How effective is the religious education provided by the school?
	


4   How effective are the leadership and management of the school as a church school?

	How well has the school leadership (including the governors) engaged with distinctive Christian values in developing their vision for the school?
	

	How well is this vision understood by all stakeholders?
	

	How well do leaders and governors ensure that this vision is put into practice by all members of the school community?
	

	How well are leaders and governors preparing for the future leadership of Church schools?
	

	How effective is the partnership between the school, the church and the wider community, including the parents?
	

	
	

	4   How effective are the leadership and management of the school as a church school?
	


Summary of self-evaluation judgements

	Overall judgements
	Grade

	How well does the school, through its distinctive Christian character, meet the needs of all learners?
	

	What is the impact of collective worship on the school community?
	

	How effective is the religious education?
	

	How effective are the leadership and management of the school as a church school?
	

	
	

	The overall effectiveness of the school as a church school
	


Mains strengths
	


Main focus areas for development
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SIP discussions 





Section 5 (Ofsted) 





Section 48 (SIAS)





Diocesan Toolkit /SEF 





Ofsted SEF 





The self-evaluation process 





Evidence of student outcomes from data about standards and progress





Views of students, parents and other stakeholders through surveys and discussions





Evidence from observations of learning activities, collective worship and other events





Evidence of student outcomes from work scrutiny 








